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1. Which of the following shows the proper pronunciation of the
segment"did you" in connected speech?
A. /did3u B /didju:
C./di:dju:/ D. /didju/
2. How many liaisons of sound are there in the sentence "Tell us all
about it"?
A. one
B. two
C. three
D. four
3. Theshygirlfelt__________ and uncomfortable when she could
not answer her teacher's questions.
A. amazed
B. awkward
C. curious
D. amused
4. Most people on this island are recreational fishers, and
, fishing forms an actual part of their

leisure time.



. Many a boy

. accidentally
. purposefully
. obviously

. formally

. example
. instance
. case

. sample

. likes

. like

. to like

. have like

. Nobody but the twins

. shows
. Show
. have shown

. has shown

. The Government is anxious to keep the whole

playing basketball.

some interest in the project till



8. Now that we've discussed our problem, are people happy with the
decisions__________ ?

A. taking

B. take

C. taken

D. to take

9. Which of the following is a slip of tongue?

A. No cross, no crown.

B. No pains, no gains.

C. No sweat without sweet.

D. No smoke without fire.

10. The phenomenon that words having different meanings have the
same formiscalled__________

A. hyponymy

B. synonymy

C. polysemy

D. homonymy

11. Think about when a teacher handed out a list of twenty"Past
tense"sentences and asked students todiscussand find out the
grammatical structures.What is the teacher's grammar teaching method?

A. Induction.

B. Presentation.



C. Consolidation.

D. Deduction.

12. Which of the following is a suitable pre-listening activity?

A. Writing a similar text.

B. Discussing a relevant picture.

C. Writing all the main knowledge about the topic.

D. Do some exercises about the difficult vocabulary with the topic.

13. There are five components of communicative competence.
Which of them refers to one's ability to create

coherent written text or conversation and the ability to understand
them?

A. linguistic competence

B. pragmatic competence

C. discourse competence

D. strategic competence

14. What is the teacher doing in terms of error correction?

S: | go to the theatre last night.

T: You go to the theatre last night?

A. Correcting the student's mistake.

B. Hinting that there is a mistake.

C. Encouraging peer correction.

D. Asking the student whether he really went to the theatre.



15. Which of the following questions can be used in the questionnaire
for assessingparticipation?

A. Did you get all the questions right in today's class?

B. Did you finish the task on time?

C. Can you use the strategies we have learned today?

D. What did you do in your group work today?

16. Questioning plays an important role for the classroom teaching.
Which of the following questions does notbelong to comprehension
questions?

A. What is the main idea of this paragraph?

B. Can you tell the difference between the two terms?

C. Can you retell the text we have learned last week?

D. Can you paraphrase the sentence in your own words?

17. What's the teacher doing by saying "Who wants to have a try"?

A. Controlling discipline.

B. Giving prompt.

C. Evaluating students' work.

D. Directing students' attention to the lesson.

18. Which of the following is not an interactive activity?

A. Looking at the picture below and discussing the questions with

your partner.



B. Listening to the tape again and retelling the story with the filled
chart.

C. Discussing the following questions in group.

D. Asking another group to give you some advice on improving your
work.

19. Which of the following activities is the best for training detailed
reading? A. Drawing a diagram to show the

text structure.

B. Giving the text an appropriate title.

C. Transforming information from the text to a diagram.

D. Finding out all the unfamiliar words.

20. In PPP method classes or sequences, the teacher presents the
context and situation for the language, and both

explains and demonstrates the meaning and form of the new
language. The students then practice making

sentences before going on to another stage in which they talk or
write more freely. PPP stands for
A. Presentation
B. Procedures
C. Production

D. Practice
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Passage 1

It is generally agreed that the first true cities appeared about 5,000
years ago in the food-producing communities

of the Middle East. The cities of Sumeria, Egypt and the Indus Valley
possessed a number of characteristics that

distinguished them as truly urban. The cities were very much larger
and more densely populated than any

previous settlement, and their function wasclearly differentiated from
that of the surrounding villages. In the cities

the old patterns of kinship relations were replaced by a complex
hierarchy of social classes based on the

specialization of

labor. Moreover, the need to keep records led to the development of
writing and arithmetic, and the increased

sophistication of urban society gave a new impetus to artistic
expression of every kind.

When the basis of city life was established in Europe the urban
tradition was drawn from the ancient cities of the

Middle East, via the civilization of Greece and Rome. We can trace

three main phases in the growth of the West



European city. The first of these is the medieval phase which extends
from the beginning of the 1 Ith century A.D.

to about 1,500 to the beginning of the 19th century. The third is the
modern phase extending from the early 19th

century to the present day.

Every medieval city began as a small settlement, which grew up
round a geographical or cultural focal point. This

would be a permanent structure such as a stronghold, a cathedral or
a large church. In districts where travel and

trade were well established, it might be a market, a river crossing, or
a place where two or more trade routes met, in studies of urban
geography the oldest part of town is referred to as the nuclear settlement.
There are many

small towns in Europe where it is still possible to trace the outline of
the original nuclear settlement. It is, of

course,

much more difficult to do this in the case if a large modern city which
has grown to many times its original size.

21. The ancient cities were characterized by all the following
A. larger populations

B. different roles



C. different social classes

D. different locations

22. Which of the following statements is TRUE?

A. West European cities established their own urban traditions.

B. West European cities grew directly out of those in the Middle East.

C. Cities appeared earlier in the Middle East cities went through the
same phases.

D. West European and Middle East cities went through the same
phases.

23. Which of the following could be regarded as a geographical focal
point?

A. A local restaurant.

B. A town hall.

C. A local theatre.

D. An open market.

24, It is easier to locate its original nuclear settlement of a small

A. because it began as a small settlement

B. because it is less developed

C. because of its small size

D. because of its location

25. Which of the following would be the best title of the passage?



A. The Origin and Development of Cities.

B. The Differences Between a Modern City and an Ancient City.

C. The Functions of a City.

D. The Characteristics of an Ancient City.
BIFJIE Passaqe 2, THE 26 ~30 M\,

Passage 2

There are two factors which determine an individual's intelligence.
The first is the sort of brain he is born with.

Human brains differ considerably, some being more capable than
others. But no matter how good a brain he has

to begin with, an individual will have a low order of intelligence unless
he has opportunities to learn. So the

second factor is what happens to the individual--the sort of
environment in which he is brought up. If an individual

is handicapped environmentally, it is likely that his brain will fail to
develop and he will never attain the level of

intelligence of which he is capable.

Theimportanceofenvironmentindetermininganindividual'sintelligencecanb
e
demonstrated by the case history of the identical twins, Peter and

Mark. Being identical, the twins had identical



brains at birth, and their growth processes were the same. When the
twins were three months old, their parents

died, and they were placed in separate foster homes. Peter was
raised by parents of low intelligence in an isolated

community with poor educational opportunities. Mark was reared in
the home of well-to-do parents who had

been to college. He was read to as a child, sent to good schools, and
given every opportunity to be stimulated

intellectually. This environmental difference continued until the twins

were in their late teens, when they were

given tests to measure their intelligence. Mark's LQ. was 125,
twenty-five points higher than the average and fully

forty points higher than his identical brother. Given equal
opportunities, the twins, having identical brains, would

have tested at roughly the same level.

26. This selection can best be titled__________

A. Measuring Your Intelligence

B. Intelligence and Environment

C. The Case of Peter and Mark

D. How the Brain Influences Intelligence

27. The best statement of the main idea of this passage is



A. human brains differ considerably

B. the brain a person is born with is important in determining his
intelligence

C. environment is crucial in determining a person's intelligence

D. persons having identical brains will have roughly the same
intelligence

28. According to the passage, the average 1.Q.is__________
A. 85
B. 100

C. 110

D. 125

29. The case history of the twins appears to support the conclusion

A. individuals with identical brains seldom test at the same level

B. an individual's intelligence is determined only by his environment

C. lack of opportunity blocks the growth of intelligence

D. changes of environment produce changes in the structure of the

brain
30. This passage suggests that an individual's 1.Q. __________
A. can be predicted at birth

B. stays the same throughout his life

C. can be increased by education



D. is determined by his childhood
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Betty: Hi Mum, can you hear me?

Mum: Yes, | can. Where are you?

Betty : I' m standing on the Great Wall of China and talking to you.

Mum: Really?

Betty: We're on a school trip and we've having lunch. And we're lying
in the sun and we' re taking lots of photos.

Mum: That's great, Betty. What are the others doing?

Betty: Well, Tony is eating an ice cream, and Lucy is buying some
presents and postcards.

And Tom is eating lunch and lying in the sun.

Mum: Can you send me a post card?

Betty: Yes. Lucy and | are writing postcards. We're enjoying the

school trip a lot. Anyway,



we're going home now. Bye!

Mum: Bye bye, Betty!
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Teaching Content: This lesson contains some new words, phrases,
and sentence patterns ot going on

vacation.

It will help students to express their past events.

Teaching Objectives ..

(1) Knowledge objective

Students could learn some new phrases and sentence patterns of
vacation.

(2) Ability objective

Students could talk about their activities during vacation.

(3) Emotional objective



Students could enhance friendship during the class by talking about
common interests.

Teaching Key Point:

New phrases and sentence patterns about vacation

Teaching Difficult Points:

How to get the students to talk about the topic actively.

Teaching Aids :

Multimedia, word cards, some related pictures

Teaching Procedures :

Step 1 Leading in and Warming up (5 minutes)

Greet with students and the teacher will share his / her own story
about his / her vacation.

(Justifications: It can attract students' interests to learn this lesson.)

Step 2 Pre-reading (10 minutes)

The teacher will play a video of travelling during vacation. Students
review some phrases about going on

vacation. Teacher asks "What did you do on your vacation? " to
enlighten students on talking about their

experience.

(Justifications: Playing a video can lead in new class. The form of
brainstorming is conducive to

students'statements. It also paves the next step.)



Step 3 Phrases study (10 minutes)

Activity 1 : Make use of pictures on Page 1 to predict learning content
and learn phrases"went to the

beach""visited the museumsstayed at home", etc.

Activity 2: Students should do exercise in the textbook (la, Ib).

Activity 3 : Students will do some added exercise of vocabulary by
listening to the tape.

(Justifications: Students will understand the meanings of new
vocabulary and pictures. Exercise from la helps

students memorize new content. Listening exercise from Ib will recall
the key phases to students.)

Step 4 Practice (5 minutes)

Activity 1 : Students will look at pictures on Page 2 and answer two
questions.

Activity 2: Students should complete listening exercise from 2a and
2b.

(Justifications: Pictures help students understand listening content
better. Exercise from 2a and 2b helpsstudents know what it talks about.)

Step 5 Pair work (10 minutes)

Three students will work in a group and play conversation practice by
imitating Grace, Kevin and Julie

according to materials of 2a and 2b.



(Justifications: This part helps students consolidate new words and
sentence patterns and imitate

pronunciation of listening material.)

Step 6 Summary and Homework (5 minutes)

Summary: Students will recall what they have learned today. The
teacher can repeat them.

Homework: Students will prepare a speech on the topic "The most
unforgettable thing during my vacation"

after class and speak it out on the next class.

(Justification: They can help students to consolidate the knowledge
what they have learned on the class.)

Blackboard Design :

New sentence patterns:

Where did Tina go on vacation?

She went to the mountains.

New phrases :

went to the beach

visited the museums

staved at home
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